case studies in the book. From feminist arts-based approaches, to community mapping, to reclaiming Indigenous knowledges and practices, to online collaboration for HIV health training, the stories of CBR projects provide a stimulating overview of the potential for CBR to contribute to a more reciprocal, democratic relationship between communities and universities. As Jessica Ball notes in Chapter 2, "Communities once were viewed as data plantations (Ladson-Billings, 2000) with knowledge to be harvested and consumed by universities" (p. 28). Instead, CBR practitioners look for ways to disrupt hierarchical relationships and contribute to a more collaborative approach to scholarship.
Though this volume focuses on the work of scholars connected to the University of Victoria, a key strength of the book is the degree to which teachers, students, researchers, community members, and university administrators in other locales can see themselves and their work reflected and critiqued through the stories told by the contributors. What becomes clear through the text is that CBR work is valuable, valued, and necessary, and, as Jon Corbett and Maeve Lydon illustrate in Chapter 6, it can help "[make] universities more socially relevant in the eyes of their constituent communities, as well as more broadly within society" (p. 134). However, the authors also demonstrate that a CBR approach is not without challenges. Such an approach necessitates the re-envisioning of the neo-liberal ideology that dominates campuses across the country. As Budd Hall, Catherine Etmanski, and Teresa Dawson write in the conclusion, "We cannot escape the influence of a neoliberal ideology that values standardization over diversity and creativity; competition, hierarchy, and individualism over collaboration; and efficiency over generosity" (p. 312). But to implement the type of radical, insurgent education advocated for in this volume, the hierarchical trifecta of university life-research, teaching, and service-will have to be completely rewritten.
Many of the authors in this book speak to the ways in which institutional structures and paradigms will have to shift to encompass the new ways of knowledge production and mobilization inherent in CBR. In the current university landscape, tenure and promotion guidelines are based on assessment of scholars' commitment to and practice of research, teaching, and service. Eileen Antone and Teresa Dawson (Chapter 15) discuss the ways in which CBR epistemologies can be disserviced by current assessment models. The authors note that "tenure guidelines usually ask for documentation of teaching, research, and service to community in separate sections. Yet, teaching, learning, and research are often inseparable in community contexts and cannot be documented separately" (p. 299). To engage meaningfully with CBR practitioners within the academy, universities will need to reshape their assessment practices and the ways in which they understand research, teaching, and service.
The work of CBR practitioners has moved from the margins of academia to a more respected place within the institution. Indeed, Learning and Teaching Community-Based Research provides evidence for "the growing space for critical and transformative approaches to the co-construction of knowledge in collaboration with the academy. But . . . universities [are] privileged spaces for colonial, dominant, hierarchical forms of knowledge" (p. 308). To truly become spaces of collaboration with community will necessitate a re-envisioning of the place of the academy within communities and the responsibility that universities have to the places in which they operate. The discussions and examples contained within Learning and Teaching Community-Based Research highlight the importance of and potential for a truly community-based university. By linking pedagogy, practice, and place, universities
